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1: INTRODUCTION: THE E-LEARNING MODULES AND THE TESTING.

Intellectual Output (IO) 3 for the melody project was the design/development and
ultimately the testing of a suite of E-Learning modules. This piece of work was
administered by our partner CRIA with input from all other partners to develop the final
modules to be used and tested by teachers and other experts from across the partner
stakeholder networks.
IO3 offers both a theoretical framework and practical guidance, with exercises that provide
insight and opportunity for teachers to benefit from the research and analysis that
underpins the modules offered.
THE MELODY APPROACHES
● Four training modules - are presented to support the teaching and educational
support staff in the educational intervention with children and young people who
may have some difficulty in learning.
● These four approaches were chosen based on the expertise of the partners who
produced and developed them, and the gaps identified in the subject - be it in the
literature or in the educational intervention institutions themselves.

The modules developed are shown below with a brief synopsis of each:
PARENTS ENGAGEMENT
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MENTORING

CLASSROOM MANAGEMENT

4

READY TO READ
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AMBITIONS FOR THE TESTING

IO3: to engage a minimum 50 people from target groups and stakeholders (across the
melody partnership) and ask them to test the materials, provide feedback and evaluate the
usefulness of the materials developed.
We agreed that both IO2 and IO3 should be developed simultaneously with the
management of the project so that the IO2 Teachers toolkit and the IO3 e-learning
modules can be used together.
At our partnership meeting in Oslo during April 2019 we had agreed on a timetable for
testing the materials and agreed that by our partnership meeting (planned for Barcelona
during November 2019) that our materials would be finalized.
Whilst some small delays were encountered during development of the materials, we
entered Jan 2020 with our materials ready to be tested.
Unfortunately, our testing plans became terribly affected in early 2020 due to the
coronavirus pandemic and thus, as with most things at the time, we had to rework our
actions and plan for new ways to engage teachers and test materials. This last year has
seen significant issues identified that have impacted on the project milestones being
achieved.
However, as the saying goes, “the show must go on!”
Partners engaged schools, were possible, individual teachers, guidance experts, support
staff and others to ask them to engage in the testing process and we are delighted to
record more than 70 returned evaluations.
This report will provide a breakdown of the information provided as part of the evaluation
exercise and will provide some initial feedback and thoughts from those involved with the
testing of the materials.
I would like to note thanks at this time to the teachers and other staff who were involved in
the testing of materials, against the backdrop of the global pandemic, when most of us had
our professional and personal lives turned upside down. We could not have achieved the
outcomes for the testing without your efforts and the whole Melody partnership are very
grateful for that support.

EVALUATION REPORT
GEMS NI have the responsibility for completing the evaluation report, however, as
mentioned above none of this is possible without the support of all the partners and their
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wider stakeholders and although significant challenges were encountered, not least
pandemic related issues, we feel that we have received sufficient feedback to allow us to
present this information.
We asked those involved in testing to provide feedback around a specific set of evaluation
questions across several key areas and asked respondents to score the usefulness of the
materials using a 1 – 10 scoring methodology. (1 being the minimum score and 10 being
the maximum). With the respondent’s information contained in numerical format we have
used that information to produce the graphs included in this report. With the scoring
allowing a maximum of 10 points we determined that a score over 7 would be deemed a
positive reflection of the materials.
Below the returned evaluation responses have been broken down into the key areas that
were formed by the evaluation form.

GENERAL STATISTICS
We received a total of 74 responses, in terms of completed evaluations from those
involved in the testing.
Below you will see percentage/statistical breakdowns in several key areas that we felt
were important to the project.
FIG 1 INDICATES THE CONTRIBUTION TOWARDS THE EVALUATION EXERCISE FROM EACH OF THE MELODY PARTNERS

Across the partnership teachers and associates
were engaged to help test and evaluate the
materials, Fig 1 shows a breakdown of the
nations involved.

FIG. 2
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FIG. 2 PROVIDES US WITH A BREAKDOWN OF THE AGE OF RESPONDENTS.

FIG. 3
FIG 3 PROVIDES US WITH A LITTLE INSIGHT INTO THE SPECIFIC
PROFESSIONAL BACKGROUND OF THOSE WHO UNDERTOOK THE
TESTING (WHERE THIS INFORMATION WAS AVAILABLE)

We were delighted to see an array of professional
backgrounds involved with testing these
materials.
FIG 4
FIG 4 SHOWS THE GENDER SPLIT OF THOSE INVOLVED WITH
TESTING.

KNOWLEDGE AND USE OF THE MODULES.
FIG 5 – WE ASKED RESPONDENTS TO INDICATE IF THE MODULES
PROVIDED YOU WITH THE NECESSARY INFORMATION REGARDING THE
ISSUES RELATED TO LEARNING DIFFICULTIES?

89% of those who responded agreed that the modules provided necessary information
with only 11% indicating that some improvement could be necessary.
FIG 6
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63 out of 74 (85%) of respondents indicated that they believed the materials provided
would be useful for integration with traditional training models currently being used.
Below you can see some of the feedback provided by those involved in testing with direct
comments taken from the evaluation document.
● “They (the materials) pay attention to how existing work with students with LD and avoid working in the
same way with students.”
● “They represent a very enriching complement to traditional training models.”
● “They can be useful and compatible with traditional ones. Sometimes different methods have to be
applied in the intervention with a student.”
● “Useful tips and ideas, for checking out what might work for the group you're working with.”
We wanted to gain a deeper understanding of how useful the modules developed could be
for use in the classroom or in situations where assessment/evaluation of learning
difficulties are foreseen, Fig 7 below indicates that 87% of respondents replied positively to
this question and this makes us believe that our modules could potentially be used in the
classroom to aid and support work with those with learning difficulties.
FIG 7
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We asked respondents if they believed that the materials could be useful in the interaction
that the teacher/trainer can have with the families of children with learning difficulties.
FIG 8

As can be seen in Fig 8 more than 86% of respondents indicated positively that they think
our materials can be used to benefit the interaction between children, teachers, and their
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families.

This is an important part of the Melody materials, we identified early in our

development of materials and through discussion that involving the family with the process
of supporting young people with learning issues is an important aspect that needs care
and

attention.

The

building

of

relationships

with

teacher,

student

and

parent/guardian/carer can be crucial to the success of any interventions being carried out.

METHODOLOGY
We wanted to determine: How useful / relevant the information was, relating to the
contents of the Modules, in relation to the 3 following areas:

FIG 9 HIGH QUALITY CLASSROOM INSTRUCTIONS, SCREENING, AND GROUP INTERVENTION

84% of respondents agreed positively that our materials represented good quality for use
with classes and groups of students, again this is important in the context of encouraging
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inclusive education delivery and ensuring no child is isolated based on their own individual
learning ability.
FIG 10 TARGETED INTERVENTIONS

82% of respondents indicated they thought our materials could be used positively by way
of targeting specific interventions for young people with learning needs. We set out to
develop materials that could be used across general learning difficulties and have an
impact on several different issues. This was something the partnership was keen to do
since the outset of the Melody project and we are hopeful that we have achieved this goal.
FIG 11 INTENSIVE INTERVENTIONS AND EVALUATION

GENERAL AIMS
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FIG 12 ENSURE HIGH QUALITY TEACHING FOR THOSE WITH LEARNING DIFFICULTIES AND FOR THE WHOLE GROUP (CLASS)
THEY ARE PART OF

84% of respondents indicated positively that they believed our materials could help
teachers to provide high quality teaching for those with learning difficulties within the group
of students they support (both non-LD and those with LD)
FIG 13 ENCOURAGE MOTIVATION FOR LEARNING, PREVENT EARLY SCHOOL LEAVING AND THE FOLLOWING DIFFICULTY TO
FIND A JOB.

81% of respondents believe that using our materials can contribute to increasing the
motivation for learning and help young people with the development of skills that could
help them secure a job when leaving school. The usage of materials in schools could
potentially help tackle some of the issues prevalent in early school leaving.
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FIG 14 PROVIDE TEACHERS / TRAINERS WITH A VALID MONITORING AND EVALUATION TOOL FOR STUDENTS WITH LEARNING
DIFFICULTIES.

86% of respondents positively indicated that our materials could contribute to the ongoing
monitoring and evaluation tasks associated with working with students who encounter
learning difficulties.
FIG 15 IDENTIFY AND SHARE GUIDELINES FOR AN INCLUSIVE AND HIGH-QUALITY APPROACH.

FIG 16 HELP STUDENTS / USERS IN DIFFICULTY TO DEVELOP FUNCTIONAL STRATEGIES (COMPENSATORY TOOLS AND
COMPENSATORY MEASURES) TO IMPROVE THEIR PERFORMANCE.

14

81% of respondents have indicated that our materials could help students to develop
functional strategies to manage their learning needs and improve their overall
performance.

SATISFACTION
We asked those involved with the testing to provide additional information and to provide
feedback around the levels of satisfaction with the materials in general and then module
specific feedback. We asked these questions in this way to help us narrow down and
determine what modules, if any needed specific developments to ensure they are
achieving the purpose set out.

FIG 17 SATISFACTION ON THE MODULES IN GENERAL

86% or respondents indicated that overall,
they had a high satisfaction rate with the
material tested
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FIG 18 SATISFACTION ON MODULE 0: “INTRODUCTION” (IF TESTED)

89% of respondents who completed testing of
the module indicated that the introduction
was useful and feedback scores over 7 show
this positively

FIG 19 SATISFACTION ON MODULE 1:
“MENTORING” (IF TESTED)

86% of respondents who tested this module
indicated that the mentoring module can be a
positive element of the e-learning materials

FIG 20 SATISFACTION ON MODULE 2:
“CLASSROOM MANAGEMENT” (IF TESTED)

83% of respondents positively indicated that
they were generally satisfied with classroom
management module (where tested)
FIG 21 SATISFACTION ON MODULE 3: “READY TO
READ” (IF TESTED)

87% of respondents indicated a high
satisfaction rate with the ready to
read module
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FIG 22 SATISFACTION ON MODULE 4: “PARENTS ENGAGEMENT” (IF TESTED)

82% of respondents indicated a high
satisfaction rate with the parent’s
engagement module.

SUGGESTIONS
Whilst

overall

satisfaction

scores following the testing
are viewed positively, we can
see

below

some

direct

comments and suggestions provided by those involved with testing that indicate where
developments might be required or indicating where issues were encountered:
● Module 1: "Mentoring": Because the mentoring process is by its very nature very long and involves the
one-to-one relationship, it is difficult to apply it in school even in children with support for whom the
teacher tries to work as much as possible in terms of integration with the class group. However, by
containing a very interesting approach and strategies to strengthen motivation, one could think of an
adapted and simplified approach (if possible) for our target, which mainly aims at the negotiation and
management of objectives between mentor and mentee.
● For my suggestions, account will have to be taken of the limited time taken to implement the
suggested methods and the limitations of small-group work or collaboration in presence with other
figures related to the training of pupils due to Covid-19. I had to narrow down my field of action to the
one pupil.
● The modules themselves are very theoretical, the feminine is missing (everything is described in
masculine), there are uncomplicated or erroneous translations that hinder comprehension. It would be
nice to be able to add at the end of the module your pdf; toolkit to finish supplementing it.
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● I do not work myself as teacher; for children with learning difficulties but work with adults who may
have had challenges with it and must therefore translate this to apply to my relevant cases. As
teachers, a material that gives us quick and easy solutions is helpful. Once I met a student with vision
problems, he had a hard time reading the test. I had not been warned. The solution was as simple as
using Arial 16 to write the questions. In your material there are many techniques that can be helpful.
But that would emphasize it in introduction with examples. The teachers do some of this training in
overtime and if they tell me about the decree of Salamanca, they do not capture me as much as if they
tell me to teach me as a simple underline in green a book, or a battery of questions to ask the student
are what I will find in their course. In the end, those are the tools we are left with. So, I would
emphasize it in its introduction.
● Generally, it is well explained, documented and with practical examples and additional readings and
materials.
● Parts of the contents are in English. There is no glossary of words. Learning programs are not
sufficiently specified depending on user characteristics. It would be more attractive if there were
hearing resources with explanations of content or practical examples.
CONCLUSIONS
Against the backdrop of delays encountered with the development of materials and then
the delays with the testing due to Covid-19 we believe that the results above are largely
positive and give us reason to believe that our methods are being correctly positioned.
The MELODY Project has the aim to find, share and promote the most innovative methods
in Europe to help teachers to increase their success in teaching boys and girls of school
age having Learning Needs and keeping them in the school system until they gain a
qualification, as they face a real risk of ESL (Early School Leaving).
The feedback provided above indicates that our materials can contribute to this overall aim
and by using these materials with young people in future, teachers could add further value
to the already great work that they deliver. We do not want or expect that our materials
would be a replacement for the current strategies and teaching techniques in use by
teachers, our aim is to develop materials that can be used alongside or in addition to the
techniques currently in use across the various curriculums of the countries involved.
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The ambition of the project to make materials that are useful, strong, and relevant to the
task encountered by those working with young people with additional learning needs
remains.
The fact that our materials were tested by a variety of professionals who encounter those
young people with additional needs and that we have received such positive feedback
indicates to us that our work has proven to be worthwhile and that there could be an
opportunity for some, or all of the materials developed to be used with young people in the
future.
We appreciate that in some cases full testing of materials was restricted due to the
coronavirus pandemic and that further testing of materials is likely to be required before
the full suite of materials would be completely ready for use. We do however believe that
the areas chosen for development by the project team have proven to be on the right track
and that further development of these materials could have an impact on the work to
support young people with learning needs and encourage the use of different techniques
in schools or support programs.
It has been a long journey for the MELODY project team since our initial kick of meeting in
Guimaraes in December 2018 and the completion of the testing and this evaluation
represents a true culmination of the work tasks completed. To see positive feedback of the
materials and to have the endorsement of teachers/professionals working with young
people with learning needs is very well received by the project team.
We would like to thank everyone involved with the project and wish everyone our best
wishes with what will be a long covid-19 recovery.

● Stephen Atkinson
GEMS NI
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